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Abstract: This article presents the selected aspects of Finnish multi-dimensional edu-
cational change from the varied perspectives of Pasi Sahlberg’s works. The biggest
reform in Finnish education started in November 1963 and was based on ,collabora-
tion among schools, personalised learning, focus on the whole child, trust-based respon-
sibility and equity of outcomes”! Sahlberg added that ,schools collaborate, they help
one another and help teachers create a culture of cooperation in their classrooms”?
especially in order to reinforce the best solutions for personalised learning, designed
within the framework of Finnish national goals. Consequently, students have their own
individualised learning plans to address their own educational requirements. Moreo-
ver, teachers in Finland focus on the whole child, paying attention to the moral charac-
ter, personality, skills and talents of each student.
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Streszczenie: Artykul przedstawia wybrane aspekty finskiej reformy oswiatowej
z uwzglednieniem teoretycznych analiz obecnych w ksigzkach Pasi Sahlberga. Najwiek-
sza reforma w finskiej edukacji rozpoczeta sie w listopadzie 1963 r. bazujgc na wspét-
pracy miedzy szkotami, indywidualnym podejsciu do wychowania i ksztatcenia dzieci,
odpowiedzialnosci opartej na zaufaniu i wyréwnywaniu szans edukacyjnych. Istotng
role w opisywanej zmianie, jak podkreslal w swoich ksigzkach Pasi Sahlberg, “odegrat
model szkét wspétpracujgcych ze sobg w celu stworzenia jak najlepszych warunkéw
do uczenia sie”. Dodatkowo nauczyciele uwzgledniajg holistyczne spojrzenie na dziecko,
uwzgledniajac jego charakter, osobowosé, umiejetnosci i talenty.

Stowa kluczowe: reforma o$wiatowa, zmiana, wspotpraca miedzyszkolna, spersona-
lizowane uczenie sie, holistyczna edukacja, odpowiedzialnosé, zaufanie, réwne szanse.

Pasi Sahlberg, who introduced the world to the remarkable educational
system in Finland
Howard Gardner, Author of Truth, Beauty, and Goodness Reframed

Pasi Sahlberg is probably the world’s most knowledgeable scholar
on across-the-globe education and teaching.
Bruce Joyce, Author of Models of Teaching

Pasi Sahlberg understands that school leadership is more than just
increasing test scores but about creating the conditions for teaching and
learning to promote happiness, curiosity, engagement, and collaboration
Jonathan Hasak,

Director of Public Policy and Government Affairs at Year Up.

Introduction

his article presents the selected aspects of Finnish multi-dimensional edu-
cational change from the varied perspectives of Pasi Sahlberg’s works.
The biggest reform in Finnish education started in November 1963, driven
by a widespread demand to provide good education for all students, and

3 Ibid, p. 149.
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was based on ,collaboration among schools, personalised learning, focus
on the whole child, trust-based responsibility and equity of outcomes™.

According to Pasi Sahlberg,® educational change came about following criticism
of the teacher-centered methods of teaching previously used in Finnish schools.
The Agrarian Party and the other leftist parties prepared for a change in educa-
tion with rules which were positively perceived by Finnish society. Finland got rid
of the system of external inspectiosn and improved the quality of teachers’ work.
The change was precisely described by K. Tirri as ,,a holistic approach to school
pedagogy that includes educating for a growth mindset in learning and allows
challenges and creative ideas to blossom in the classroom”.

To this perspective, Sahlberg added that ,schools collaborate, they help one
another and help teachers create a culture of cooperation in their classrooms”
especially in order to reinforce the best solutions for personalised learning,
designed within the framework of Finnish national goals. Consequently, stu-
dents now have their own individualised learning plans to address their own
educational requirements. Moreover, teachers in Finland focus on the whole
child, paying attention to the moral character, personality, skills and talents

of each student.

Pasi Sahlberg and his works

Pasi Sahlberg was born in October 26, 1959, in Oulu in Finland. Being a Maths
teacher, Pasi is a remarkable scientist in the field of educational change, edu-
cational improvement and education policy. He started his career in Teacher
Training School and Department of Teacher Education at the University
of Helsinki in 1986. In 1996 he graduated from PhD from the University

4 Ibid.

5 P.Sahlberg is Finnish educator and author. He has worked as a schoolteacher,
teacher-educator, researcher, and policymaker in Finland and advised schools and
education system leaders around the world; https://pasisahlberg.com/bio-pasi-sahl-
berg/bio, accessed: 04.04.2022.

6 K. Tirri, Teacher Education is the Key to Changing the Identification and Teaching
of the Gifted, ,Roeper Review”, 39 (2017) issue 3, pp. 210-212, , DOL 10.1080/02783193.
2017.1318996.

7 P.Sahlberg, Finnish Lessons 2.0, p. 149.
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of Jyvaskyla in Finland. Then he worked as Senior Advisor in science education
in the Ministry of Education of Finland in 1999. He was employed as a school-
teacher, teacher-educator, academic, and policymaker in Finland. He was then
employed as a Head of the School Improvement Unit, and later as Counse-
lor to the Deputy Director General on education policy development and edu-
cation reform. In 2000 he was a head of the Centre for School Development
in the University of Helsinki.

Sahlberg has served for decades in international institutions as the World
Bank (Washington, Dc) and the European Training Foundation (Torino, Italy).
He was working as director general at the Finland’s Ministry of Education and
Culture (c1M0), and visiting professor of Practice at Harvard University, Stan-
ford University, Columbia University and Vanderbilt University in the Us. and
Parliament Houses in England, Scotland, New Zealand and the European
Union. Pasi Sahlberg has been living and serving in education in King'’s Col-
lege in England and in 50 countries around the world. Now he also cooper-
ates as a Director General of ciM0 (National Centre for International Mobility
and Cooperation) in the Ministry of Education and Culture where he promotes
Jinternationalization and tolerance, creativity and global ethics in Finnish soci-
ety through mobility and institutional cooperation in education, culture, youth
and sport”.8

In 2013 his book “Finnish Lessons 2.0: What Can the World Learn from Edu-
cational Change in Finland” won the Grawemeyer Award (UsA) for an idea
to change the educational world. In 2019 Sahlberg published “Let the Children
Play: How more play will save our schools and help children thrive”!° In 2021
there were published his new books: “In Teachers We Trust: The Finnish way
to world-class schools” (with Tim Walker) and “Finnish Lessons 3.0: What Can
the World Learn from Educational Change in Finland” !

8 Pasi Sahlberg, Short Bio, https://web.archive.org/web/20130320171106/https://pasi-
sahlberg.com/portfolio-writings/short-bio/, p. 1.
9 P.Sahlberg, Finnish lessons 2.0.
10 P.Sahlberg, W. Doyle, Let the Children Play: How More Play Will Save Our Schools
and Help Children Thrive, Oxford 2021.
11 P.Sahlberg, K. Robinson, H. Gardner, Finnish Lessons 3.0: What Can the World Learn
from Educational Change in Finland?, New York-London 2021, pp. 312.
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Sahlberg has achieved many awards for his lifelong service in education:
Education Award in 2012 in Finland, the 2014 Robert Owen Award in Scotland,
the 2016 Lego Prize in Denmark, Rockefeller Foundation’s Bellagio Resident
Fellowship in 2017, and Dr Paul Brock Memorial Medal in 2021. He is employed
as a Professor of Education Policy at the University of New South Wales in Syd-
ney, Australia.

Finnish educational vision and personalised learning in Pasi
Sahlberg books

According to Sahlberg,'? talents might reveal academic, artistic, creative and /
or kinesthetic skills. The Finnish vision is based on uncovering the talents and
passions of every student. Passion is especially visible when curiosity leads
to the discovery of the person’s talent. A safe learning community facilitates
the conduct of successful activities with students, which are full of engagement
and exploration to recognise good and the bad things in life. These activities are
socially inspiring and use personalised learning to prepare students better for
their future careers.

In the book “Finnish Lessons: What Can the World Learn from Educational
Change in Finland” acquiring the basic knowledge of reading, writing, and math-
ematics is significant for each young person, and finding alternative skills acqu-
sistion pathways is the challenge. Students can study inside or outside of school,
using media or social networks. In most OECD countries, and in Finland, there
is a constant decrease in the numer of students learning in schools. According
to Sahlberg,”® this trend is related to a reduction in curiosity levels, where curios-
ity is related ,to exploration, investigation, and learning, then it should be a cen-
tral element of school learning for children at all ages”!* Curiosity is a thirst for
knowledge and is closely related to students’ learning and achievement.

The Finnish solution, as is presented in “Finnish Lessons: What Can
the World Learn from Educational Change in Finland”, for overcoming

12 Ibid, s.197.
13 Ibid, s.199.
14 Ibid.
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obstacles is to rethink schools, learning and individual learning plans and

to avoid teaching according to a standardised curriculum. The future of educa-
tion would be based on a balance of all the factors presented above which influ-
ence the life possibilities of students in a digital and globalised world. It is worth

noting that young people are interested in a variety of issues that teachers are

completely unprepared to teach due to generation gap. Students need rich, well

created individual learning plans for use by teachers, parents and the students

themselves. Moreover, it seems really siginificant to underline the fact that
revealing individual talent is the goal of Finnish schools, and these talents are

generally assessed primarily through standardised knowledge tests. At worst,
these tests include only multiple-choice tasks; at best, they go beyond routine

knowledge and require analysis, critical thinking, and problem-solving skills.
However, they rarely cover non academic domains that include creativity, artis-
tic skills, complex handling of information, or communicating new ideas to oth-
ers. It is not only important to assess how students learn the basic knowledge

and skills in school, but also to know how they develop their communication,
problem-solving skills, and creativity. As Finnish schools move towards teach-
ing skills that everybody needs in a complex and unpredictable world, the crite-
ria of being a successful school will also have to change. People will learn more

through digital tools and media.

Multiple intelligences and holistic development from the perspective
of the talents and intelligence of the child

Salhberg's books included information and facts about the reforms of the 1970s
in Finland. These reforms supported a focus on the whole child, and their holistic
development and growth from the perspective of his / her talents and intelligence.
Finland abolished the system of streaming and tracking students in the mid-
1980s and consequently introduced education policies which enable all children
not only study but also to cultivate individual aspects of their intelligence in bal-
anced ways. Howard Gardner’s theory'® of multiple intelligences was the main
inspiration for changes in the school practices and policies.

15 H. Gardner, Frames of Minds: The Theory of Multiple Intelligences, New York 1983, p. 78.
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The 1994 National Curriculum put an emphasis on school opportunities
to build up students’ minds by the use of a balanced curriculum which involves
art, music, crafts, and physical education. According to Sahlberg,'® Finnish teach-
ers claim that over 909, of students can achieve educational success through
being taught in a holistic manner. As a consequence, that curriculum framework
required that all schools have a balanced program, blending academic and non-
academic subjects, and mandated that all schools provide students with suffi-
cient time for self-directed activities. In this light, it is indispensable to add that
,a feature of teaching and learning in Finland is high confidence in teachers and
principals as professionals. Another feature involves encouraging teachers and
students to try new ideas and approaches—in other words, making the school
a creative and inspiring place to teach and learn”'”

Gardner’s influence has also been notable in the Finnish system in confer-
ring a broader definition of “talent.” Today, Finnish teachers believe that over
909/, of students can learn successfully in their own classrooms if they are
given the opportunity to evolve in a holistic manner. Howard Gardner, who
analyzed Piaget’s works on the development of children’s cognitive processes,
presented a new framework of definitions of intelligence. Gardner’s Multiple
Intelligences presented a new perspective in understanding ,the multifaceted
and varied dimensions of human intelligence”, in which ,individuals should be
encouraged to use their preferred intelligences in learning and instructional
activities should appeal to different forms of intelligence”.!®

Finns, taking into account Gardner’s multiple intelligences in the spirit
of the 1970s, derived it from U.S. universities and introduced whole child devel-
opment into their primary schools at the same time as abolishing ,streaming
and tracking of students in the mid-1980s”!° Indeed, Gardner’s theory of multiple
intelligences was the main idea behind the changes made within school practice
and policy in Finland. Gardner divided intelligence into seven categories, namely;

- verbal / linguistic (acquiring the language)

16 P.Sahlberg, Finnish Lessons 2.0, p. 168.

17 P.Sahlberg, The Fourth Way of Finland, ,Journal of Educational Change”, 12 (2011)
issue 2, p. 182.

18 H. Gardner, Frames of Minds: The Theory of Multiple Intelligences, p. 78.

19 P.Sahlberg, Finnish Lessons 2.0, p. 168.
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« logical / mathematical (logical, inductive ways of thinking)

- spatial intelligence

« musical intelligence

« bodily / kinesthetic intelligence and

- interpersonal skills (the ability to communicate with people and build
relationships.

As a result, a prerequisite for a theory of multiple intelligences ,captures a rea-
sonably complete gamut of the kinds of abilities valued by human cultures”*°
Gardner’s theory had an influence on the Finnish definition of a ,talent” because
Finnish teachers claim that about 909/, of students can learn successfully in their

own classroom if given the opportunity to evolve in a holistic manner”!

Trust-based responsibility and collaboration among schools

Finland deployed many of the postwar social policies adopted by other Nor-
dic countries, such as Norway and Sweden, which contributed to the crea-
tion of a welfare state in the light of the socio-democratic management model
for the country.?? In the early 1990s, ,the era of a trust-based school culture
formally started in Finland”*® and, as a result, the country ranked at one
of the highest positions in the world, according to research related to trust and
stability?*, as well as being the safest country in the?® and with the lowest level
of organised crime in the world.?¢ Since the 1970s there has also been steady

20 H. Gardner, Frames of Minds: The Theory of Multiple Intelligences, p. 62.
21 P.Sahlberg, Finnish lessons 2.0, p. 168.
22 J. M. Sejersted, Debattaret som ikkje var-2004 [2004—the year of the non-debate], in:
Norsk littereer a’rbok 2005, eds J. M. Sejersted, E. Vassenden, Oslo 2005, pp. 9-19.
23 P.Sahlberg, Education Policies for Raising Student Learning: The Finnish Approach,
,Journal of Education Policy”, 22 (2007) issue 2, p. 156.
24 Funffor Peace, Fragile States Index 2018, https://fragilestatesindex.org/excel/, accessed:
31.03.2022.
25 Travel and Tourism Competitiveness Report 2017, World Economic Forum, https://
www3.weforum.org/docs/WEF_TTCR_2017_web_o401pdf, accessed: 31.03.2022.
26 The Global Competitiveness Report2018: Organized Crime, World Economic Forum,
https://www3.weforum.org/docs/GcR2018/05FullReport/TheGlobalCompetitive-
nessReport2018 pdf, accessed: 31.03.2022.
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progress in Finnish education which included some factors which contributed
to the success of the educational system.

According to Sahlberg,?” three features contribute to the success of countires
like Finland with regard to trust.

1. Ahigh level of trust among Finnish citizens;

2. Parents who trust their children with a ,significant amount of indepen-
dence”8:

3. A highly trusted system of education and schools.

According to Sahlberg*® a culture of trust means that , the Ministry of Edu-
cation and the National Board of Education believes that teachers together
with principals, parents, and their communities know how to provide the best
possible education for their children and youths”. This process was related
to the transition in Finnish education from a buraeaucratic, central administra-
tion to the decentralisation of education which embedded trust within education.

The succcees of Finnish schools was related to factors such as: the high level
of educational attainment among the adult population, equity in learning out-
comes, improvements in student learning and efficient usage of human and
financial resources (ile na eduakcje wydaje Finladia). Finland got rid of their sys-
tem of external inspection and implemented strategies which built up the qual-
ity of teachers’ work. The country uses a self-correcting system of support and
assistance to help schoools be more efficient. There is no attempt to identify
good and bad teachers, but rather a system designed to improve them all over
time. The educational change was related to trust among teachers and trust
towards the teaching profession. As Anthony Giddens claimed: ,Trust may be
defined as confidence in the reliability of a person or system, regarding a given
set of outcomes or events, where that confidence expresses a faith in the prob-
ability or love of another, or in the correctness of abstract principle”3°

Traditional social values endured in Finland regardless of big changes
in the way of life based on cosmopolitanism among the younger generation.

27 P.Sahlberg, T. D. Walker, In Teachers We Trust: The Finnish Way to World-Class
Schools, New York 2021.

28 Ibid, p. 26.
29 Ibid, p. 38.
30 A. Giddens, The Consequences of Modernity, Oxford 1990, p. 34.
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Values such as ,cultural hallmarks as a law-abiding citizenry”, trust in author-
ity, trust in schools, ,commitment to one’s social group, awareness of one’s social

status and position, and a patriotic spirit”3!

were present in Finland and were
embedded into reforms in education since the 1970s. In this light, it is really
significant to underline that trust-based responsibility reveals such factors as
the Finnish school culture which is based "on responsibility and trust within
the education system”32

Wrightsman added that people with a ,high trust are likely to disclose more
accurate, relevant, and complete data about problems, as well as their thoughts,
feelings and ideas”*® Finnish teachers are encouraged to cooperate with other
teachers®* and, consequently, they are able to work at the highest level of coop-
eration with the National Board of Education, municipalities, other teachers
and headteachers, all with a highly developed sense of collective responsibility.
This is especially evident in the constant discussions and consultations which
work as a stimulus for educational improvement and a high level of autonomy
among teachers.

To meet the challenges of generational change, the teaching profession set
up The 2AgePro project,®® designed to motivate experienced teachers to stay
in the profession by offering them training events to practice their professional
skills, competences and knowledge with other teachers, and to receive also ped-
agogical support. Additionaly, Finnish schools use networks for sharing ideas
about teaching and school problems.

The high quality of Finnish education is also based on teachers’ job prepara-
tion. The Finnish Professional Learning Community, typical for basic Finnish

31 P.Sahlberg, Finnish lessons 2.0, p. 160.

32 Ibid, p. 149.

33 L. Wrightsman, Assumption about Human Nature: A Social Psychological Approach,
Monterrey, Ca 1974.

34 A.Suwalska, Values and Their Influence on Learning in Basic Education in Finland —
Selected Aspects, ,Roczniki Pedagogiczne”, 13 (2021) issue 2, pp. 141-154, DOL: 10.18290/
rped21132.10.

35 The National Pilots. (Deliverable 5.2.), Oulu 2010; Guide on the Reciprocal Collabora-
tion between Teachers, Oulu 2010.
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education, has been designed within the concept of a learning organisation with
the usage of collegiality and collaboration. Additionally, Finland has ,the high
social status of being a teacher, which has made teaching one of the most
desired career choices among young Finns”3® Hord added that the “profes-
sional community of learners” is a place in which teachers in a school and
with other schools and administrators regularly update and share their learn-
ing to enhance their collective effectiveness as professionals. As a result, these
communities could be referred to as “communities of continuous inquiry and
improvement”®” and contribute to the high level of teachers’ responsibility and
autonomy. Sahlberg®® added that Finnish schools create trust in the whole
education system, to the point where the whole of Finnish society is interested
in what is happening in everyday school life.

Finnish equity

Sahlberg*® underlined two paths which contributed to equity in Finnish
schools. Firstly, a ,school-based, teacher-made curriculum”°
full access and participation of teachers and principals in professional devel-

opment. The Finnish curriculum enables teachers and school heads to use their

and, secondly,

own judgment, taking into consideration school values, aims and educational
goals. Finnish teachers are involved in everyday education in ,a spirit of equity,
care, and justice for everyone”.*! From this scientific perspective, it is a widely
held and common belief that the equality-based school reforms, which started

36 P.Sahlberg, Teachers as Leaders in Finland, ,Educational Leadership”, 71 (2013)
issue 2, p. 1.

37 S.Hord, Professional Learning Communities: Communities of Continuous Inquiry and
Improvement, Austin 1997, https://files.ericed gov/fulltext/ED410659.pdf, accessed:
26.11.2020, p. 1.

38 P.Sahlberg, Finnish Lessons 2.0, p. 149.

39 P.Sahlberg, Finnished Leadership, Four Big, Inexpensive Ideas to Transform Educa-
tion, Corwin 2018, p. 52.

40 P.Sahlberg, T. D. Walker, In Teachers We Trust, p. 142.

41 A.Hargreaves, D. Shirley, The Global Fourth Way, the Quest for Educational Excel-
lence, London 2012, p. 52.
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in the early 1970s, guaranteed high-quality education, regardless of where stu-
dents live, where their parents work or which school they attend (in the south
or in the north). As a result, equity ,ensures that differences in educational out-
comes are not the result of differences in wealth, income, power or possessions—
in other words, home background”.**

Moreover, equity in Finnish schools is not based on teaching the same cur-
riculum or achieving the same learning outcomes. Finnish educational pol-
icy provides equal educational opportunities for all students and has done so
since the 1970s, across all social groups, in varied geographic regions and for
long-term ethnically homogeneous groups. Since 1995, when Finland joined
the European Union, the ethnic and culture diversification has changed, espe-
cially in big cities, where some districts and schools now have one-quarter
of the total population are first- and second-generation immigrants.

Moreover, the numer of foreign-born citizens and non-native-Finn-
ish speakers grew by about 5204 of the population in 2013. It is neces-
sary to underline that the low number of citizenships issued in Finland is
related to the requirement to be proficient in one of the three national lan-
guages (Finnish, Swedish, and Sami). In this light, Finnish schools were forced
to design new conditions for teaching, especially when some municipali-
ties introduced limits on the proportion of immigrant students who attend
each school, in order to avoid segregation. There are some schools with more
than 4094, immigrant students, whereas in other parts of the country, there
are places with no immigrants at all. According to Sahlberg,*? city authorities
believe that a better distribution of immigrant students in their schools would
benefit both students and schools.

Nowadays, educational performance is measured by large-scale assess-
ments, which publish international educational results. Finland has partic-
ipated in many international assessments since the beginning of the mil-
lennium with some excellent PISA results; number one in reading (2001),**

42 P.Sahlberg, Finnish Lessons 2.0, p. 61.
43 Ibid, p. 96.
44 Knowledge and Skills for Life: First Results from PISA 2000, OECD, Paris 2001.
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mathematics (2003),** and science (2006).*¢ There was then a reduction when
Finland were ranked in second place in reading (2009),*” and fifth place in sci-
ence (2015).*® Students in Grade 4 were ranked eighth (2011)*° and seventeenth
(2015)°° in mathematics and seventh (2015)°" in science. These are different from
the OECD tests, which are based on a different definition of the necessary skills,
whereas the IEA tests use the capacity of the national curriculum.

The above scores reveal there is little variance between Finnish schools, sup-
porting the idea that the Finnish education system has designed equal ,start-
ing points” for all Finnish students. The international large-scale assessments
on among countries have their drawbacks, because they do not consider the dif-
ferent socio-historical contexts.’* As a result, Finnish comprehensive school
students achieve good results in various international tests, compared to those
in other countries, which is a success of the Finnish educational policy.

Conclusion

The educational reforms in Finland, according to Sahlberg’s books, was deep
and fast and based on a wide restructuring.>® The implemented educational
changes contributed to programmatic goals and their valuable impacts; enjoyed
broad legitimacy among parents and politicians; and are internationally

45 Learning for Tomorrow’s World: First Results from PISA 2003, OECD, Paris 2004.
46 Science Competencies for Tomorrow’s World, PISA 2006, Vol. 1, OECD, Paris 2007.

47 PISA 2009 Results: What Students Know and Can Do. Student Performance in Read-
ing, Mathematics and Science, Vol. 1, OECD, Paris 2010.

48 Education at a Glance 2016, OECD Indicators, https://www.oecd-ilibrary.org/doc-
server/eag-2016en.pdf?expires=1647258602&id=id&accname=guest&checksum=6A
332B57115935160B886BAB15D584E5, accessed: 31.03.2022.

49 Strong Performers and Successful Reformers in Education: Lessons from PISA for
the United States, Paris 2011.

50 Education at a Glance 2016.

51 Ibid.

52 H. Simola, The Finnish Miracle of PISA: Historical and Sociological Remarks on Teach-
ing and Teacher Education, ,Comparative Education”, 41 (2005) issue 4, pp. 455-470.

53 P.Sahlberg, Finnish Lessons 2.0, p. 42—45.
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recognised and admired. Sahlberg’s books introduced us to the remarkable edu-
cational system.

The Finnish education system is unique in its steady progress from inter-
national averages to one of the best public educational performers today.
The biggest reform in Finnish education related to ,collaboration among
schools, personalised learning, focus on the whole child, trust-based respon-
sibility and equity of outcomes”>* Gardner’s influence has also been notable
in the Finnish system by bringing in a broader definition of talent and by giv-
ing the opportunity to each child to evolve in a holistic manner, with an under-
standing of various dimensions of human intelligence.

The article revealed many factors, presented in Sahlberg’s books, which con-
tribute to success of Finnish education. In the multi-dimensional light of edu-
cational change, Finland has been able to design a network of schools where
almost all are succeessful, and in which students have prepared rich and well
created individual plans for learning. Finnish schools which collaborate ,create
a culture of cooperation in their classrooms” to reinforce students’ personalised
learning. Additionally, Sahlberg underlined that teachers focus on the whole
child, paying attention to the moral character, personality, skills and talents
of each student. Consequently, Finnish students achieve good results in var-
ious international tests, which is a success for the Finnish multi-dimensional
educational changes implemented within Finnish educational policy. It also
affected their social environment, improving their ,opportunities and willing-
ness to learn”.>*
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